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CHAPTER II 
REVIEW OF RELATED LITERATURE 
2.1.  Teaching English 
 Teaching is helping and facilitating learning, supporting the learner to 
learn, and setting the condition for learning process (Brown, 2007, p.8). In 
learning new languages, especially English, there are four things that students 
need to do; they have to understand the meaning, the form (how it is constructed) 
of the languages and they also have to practice it (Harmer, 1998, p. 52). In brief, 
teachers should be competent in delivering the materials, make the student 
understand the meaning and the form of the language and engage student to 
practice it.   
 Oxford Learning strategy (as cited in Brown, 2007, p. 142) includes social 
strategy in learning language which mentions cooperative with others in that 
aspect. As can be seen from that explanation, learning or teaching languages is 
crucial to engage other people, especially those who are expert in that language. 
Therefore, collaborative teaching may help teachers in teaching language because 
collaborative teaching also engages other people to involve in teaching and 
learning activity.  
2.2. Co-Teaching 
2.2.1 Definition of Co-Teaching 
 There are many definitions of co-teaching. Friend et al (as cited in 
Murawski, 2009, p. 21) says that co-teaching is one of the teaching approaches in 
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which two teachers work and coordinate to teach together in different groups of 
students in an integrated setting.  
According to Villa et al, (2013, p.4), in doing co-teaching, partners must 
establish trust, develop and work on communication, share the chores, celebrate, 
work together creatively to overcome the inevitable challenges and problems, and 
anticipate conflict and handle it in a constructive way. It can be concluded that in 
working together with partners, it will be challenging and some problems may 
occur during the work. Therefore, communication and trust can help to handle the 
problems that may occur during the work. 
 In addition, co-teaching is also called as a collaborative teaching, team 
teaching or cooperative teaching. Because the term is used, it is described as two 
or more professionals who deliver quality instruction to the students with and 
without disabilities in a classroom (Friend & Cook, 2009). Others also work to 
provide additional clarification to define co-teaching. Murawski (2010), for 
example, pointed out that; 
Bauwens et al. (1989) first mentioned teachers working together; Cook 
and Friend (1995) opened up the definition to include two or more 
professionals. Villa and colleagues (2007) broadened definition to  
“people” – allowing a variety of individuals, including student, 
paraprofessional and family members, to co-teach. Snell and Janney 
(2000) specially mentioned special general educators. In the definition I 
have crafted, I find it necessary to bring it back general educators. While I 
certainly agree with Villa and colleagues that there are a variety of 
collaborative option for including families, paraprofessional, and student 
in the classrooms,(p.25). 
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From that quotation above, we know that the definition of co-teaching is 
broadened from year to year. While Murawski (2010, p.25) also emphasized that 
co-teaching is when two or more educators are not only doing co-teaching but also 
co-planning, co-instructing, and co-assessing in a group of students with diverse 
needs in the same general education classroom.  
 We can conclude from that definition that co-teaching is done by not only 
a professional but also by student’s environment, such as family. Besides, teacher 
should not only collaborate in teaching but also they should share and collaborate 
in planning, instructing and also assessing.  
2.2.2 Characteristic of Co-Teaching 
 Friend and Cook (2009, p.109) have defined that to truly understand the 
term co-teaching, the starting point is defining the characteristic. Here are the 
characteristics of co teaching based on Friend and Cook (2009). 
a. Two or more professionals 
 There should be more than one professional or teacher in one class to do 
co-teaching. For instance, there should be a general education teacher and a 
special education teacher who may be highly qualified only in special education 
or in special education and the academic content area. In addition, a teacher and a 
related service professional are also needed in doing co-teaching, for example, a 
teacher and a speech/language therapist or a teacher and an occupational therapist; 
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or a teacher and another specialist. Another specialist could be a literacy coach 
and a bilingual educator.  
b. Joint delivery of instruction 
 Murray (as cited in Friend and Cook, 2009, p. 110) said that each teacher 
has an important contribution in coordinating and delivering substantive 
instruction. In addition, each professional has his/her active role in teaching. Not 
only about teaching in a whole class, but also they have to share their plan and use 
unique and high involvement instructional strategies to engage the student in 
which they cannot be possible to do it when only one teacher is in a class. By 
doing so, they can frequently integrate special specific design instruction into the 
general education teaching or learning process. It is true that two qualified 
teachers or other professionals can arrange instruction in a number of creative 
ways to enlarge the learning options for all students and not only for those with 
the disabilities. By doing shared instruction, all students have the opportunities to 
actively participate in the learning process. It can also increase the instructional 
intensity.   
c. Diverse group of student 
 Based on Villa, Thousand & Nevin (as a cited in Friend and Cook, 2009, 
p. 111), co-teachers provide instruction to diverse, or blended students. It can be 
applied on class consisting of students with disabilities as well. In co-teaching, 
teacher allows to respond effectively to their students’ various needs, lower the 
teacher-student ration, and expand the professional’s expertise that can be directed 
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to those needs. Sometimes, in doing co-teaching with a diverse group of students, 
teachers will define them into groups, such as students with disabilities sit with 
other student with disabilities as well due to the effectiveness if they have a work.  
d. Shared classroom space 
 The definition of co-teaching points out that co-teacher operates in a single 
physical space of classroom. Even though one teacher may occasionally take a 
small and heterogeneous group of students in a separated location due to a specific 
purpose of an instruction, co-teaching generally should be considered as an 
instructional approach that occurs in a single physical environment.    
2.2.3 Co-Teaching Approaches 
 Doing co-teaching in class, it needs specific strategy to increase the 
outcomes in the class. Friend and Cook (2009, p. 114) stated that teacher should 
consider several approaches to keep the relation of co-teaching and instructional 
arrangement fresh and effective. Here are several approaches of co-teaching based 
on Friend and Cook (2009). 
a. One teaching, one observing 
 In this approach, co-teachers actually should observe the students and also 
teach them. Doing observation in this approach is aimed to know the students’ 
need to improve better outcomes. In addition, teachers should also define the role. 
One teacher should observe the students’ need and collect the data while the other 
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teachers lead the whole group of students. However, both teachers can also do 
observation together.  
 This approach actually has two positive effects. First, general educators 
have the opportunity to step back from the intensity of being the classroom 
manager to focus on what is occurring with student. Second, it clarifies for 
students that their class is led by two teachers with equivalent responsibility and 
authority.  
 In addition, to make decision for deciding who will be the observer and 
who should lead the whole groups, co teachers should use systematic strategy for 
recording their observations. Both teachers should also have the copy of the data 
observations so that they can discuss it and make instructional decision based on 
what they have learned. 
b. Station teaching 
 In station teaching, both educators have the same role in giving 
instruction. Co-teachers divide the instructional content and each takes 
responsibility for planning and teaching part of it. In a station teaching classroom, 
students should move from one station to another station according to 
predetermined schedule. In the third station, it might be used for the students to 
complete independent learning under the supervision if it is available. In third 
station, students may do their assignment work, participate peer tutoring and any 
other activities. 
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 This approach also has another advantages which is each professionals or 
teachers has separated responsibility for delivering instructions and also it can be 
effective even if both teachers do not know each other well or both of them have 
different style of teaching. Further, because in this approach both teachers instruct 
the entire students in different groups, the equal status of either the students and 
the teachers can be maximized.   
c. Parallel teaching 
 In this approach, likewise the other approaches, co-teachers jointly plan 
the instruction, yet they divide the class into two groups and teach simultaneously. 
However, the teachers do not change groups as in the station teaching approach. 
In parallel teaching, the teachers are both covering the same information and 
teaching simultaneously. This kind of approach is suitable for drill-and-practice 
activity, test, review, topics needing a high level of student’s discussion, or project 
needing close teacher supervision.  
 This approach can help students to participate more in instructional 
conversations. It is good for shy students who seem embrace when talking to 
numerous audiences, because it can help them to speak in small groups of 
audiences.  Therefore, to co-teach using parallel teaching, teachers should begin 
with checking that they are both familiar with the contents. In addition, make sure 
that they are comfortable in teaching it. They might want to use outline, study 
guides, or note to stay aware with the teaching expectation, especially when they 
are a new co-teaching partner. 
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d. Alternative teaching 
 Alternative teaching is strategy for providing highly intensive instructions 
within the general education classroom. In this approach, one teacher takes 
responsibility for the large groups of students while the other teacher works with a 
smaller group. This approach is useful for students with special needs required 
accommodations in the form of pre-teaching. Students who benefit from pre-
teaching might include those with attention problems, students who need 
reassurance about their knowledge or skills, and those for whom repetition is 
beneficial.  
 However, this approach may have risk. Students with disabilities may be 
stigmatized by being grouped repeatedly for pre-teaching or re-teaching. Even the 
other students may rotate through the smaller instructional groups. Doing this 
approach, teachers first should be sure that each teacher sometimes takes 
responsibility for the small groups.  
e. Teaming 
 In team teaching or teaming, one teacher is delivering the same 
instructions at the same time. Co-teachers share the instructions of all the students, 
whether that occurs in a large group. They also share the instruction in monitoring 
students’ independent work, or in facilitating group of students who working on 
shared project. Of all the co-teaching approach, teaming requires the greatest level 
of mutual trust and commitment. Teaming can also establish both teachers’ 
teaching style. Therefore, when both teachers have significant differences in their 
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use of humor, their pacing, or their instructional format, this approach will not 
work well. It is okay to use different styles of teaching in this approach, yet they 
should take care to complete each other’s.  
f. One teaching, one assisting
In this approach, both teachers have their own role in the class. One 
teacher preserves the primary role responsibility for managing the classroom and 
leading the instruction. The other teacher walks around the class and assists 
students who need redirection or who have questions about their work.  
Nevertheless, one teaching, one assisting approach may have several 
problems that may occur. First, the general educators may take the lead role and 
the special educators have become an assistant. It can deny an active teaching role 
but also it can undermine that person’s credibility. Second, when one teacher 
continuously walks around the room of the large groups’ instruction, it may 
become distracting to students. Third, this approach may lead students to become 
dependent learner because teachers will give extra attention to whom that have 
difficulty in class. However, it may develop of habit saying “I can’t”. 
2.2.4 The Benefits of Co-Teaching 
Vaughn et al. (as cited in Pappamihiel, 2012, p.4) conveyed that co-
teaching has positive impact in reading achievement. They also stated that co-
teaching has positive relationship between co-teaching and more positive social 
relationship for students in special education. Further, co-teaching can become an 
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effective support for inclusive practice to accommodate the needs of different 
English learners and also it can help students. Co-teaching can help student to 
meet national, state, and local standard. The last, it can also establish a vehicle for 
creative collaboration between English as a Second Language (ESL) and 
mainstream teachers (Honingsfeld and Dove 2008, p. 8). Co-teachers in Special 
Education and General Education realize co-teaching as an overall positive with 
some challenges. Teachers involved in co-teaching felt that co-teaching 
contributed to higher academic results for students with disabilities (Austin, 
2001).  
 Further, Henderson (2011, p.48) delivered that general educators and 
special educators help one another by providing different area of proficiency. It 
can result in enhanced instruction for all learners. Hines (2009, p.7) suggested the 
following benefits of co-teaching for students with exceptionalities: Co-teaching 
can enable more appropriate social behavior because of higher expectation in the 
general education classroom; it can also encourage levels of achievement higher 
or at least as high as in those achieved in self-contained classrooms; by doing co-
teaching, it can offer a wide circle of supports which is social supports for 
nondisabled classmates; it can help to improve students’ learning style as well as 
teachers’ ability to the diversity of teaching 
2.2.5 Challenges in Co-Teaching 
Meanwhile, co-teaching can give benefits for both teachers and students. 
Implementing co-teaching is not an easy process for teachers to build effective 
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partnership with parity of role in the classroom.  There are some challenges in 
implementing co-teaching. Murawski (2010, p.30) identifies that there are some 
barriers in implementing co-teaching. Here are the following barriers to effective 
co-teaching based on Murawski (2010): 
1. Lack of training or professional development  
 Lack of professional development has led many teachers to have a 
negative experience in doing co-teaching. In addition, teachers who have managed 
to make their relationship work reported that they often spent way more time 
trying to figure out for themselves what co-teaching should entail that they would 
have needed to have some upfront trainings been provided to them. 
2. Personality or philosophical clashes  
 Personalities matter. Likewise any relationship, if two people put together 
for a significant time, especially if they are asked to make joint decisions 
regarding the education of children, it will helpful if they can compromise, 
collaborate, and communicate. If their personalities are so different that they 
struggle to connect with one another and genuinely do not enjoy being together, 
the students pick up on the negative vibes and the results are generally not 
positive for students or for teachers. 
3. Limited resources 
 Resources are always big issues in conducting co-teaching. Resource 
might be humans (e.g., not enough teachers to co-teach in all the desire class) or 
19 
 
materials (e.g., not enough desk, tables or teacher guides) regardless of the issue. 
Resources concern can cause friction between teachers with administrators. 
4. Scheduling issues 
 Scheduling is a major concern especially with a paradigm shift as large as 
inclusive education can be. For schools that already include children with special 
needs, this might not be a big problem. However, for those that are just now 
increasing their inclusiveness, this may be a huge headache. 
5. Reluctance to lose control  
 Control is hard to give up, especially for teachers who are used to have 
control of their class, student, schedule, or content. Sharing that control with 
another individual, particularly someone who has a different area of expertise, is 
difficult as best. 
6. Lack of time 
 Having sufficient time with partner to plan has been identified as the 
number one factor for ensuring success. Meanwhile, some teachers find way to 
make time to plan and collaborate. 
7. Lack of administrative support  
 Administrator plays a key role in (a) providing teachers with professional 
development related to any new educational initiative, (b) determining 
partnerships between co-teachers, (c) obtaining and doling out resource among 
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faculty and staff, (d) creating the master schedule, (e) enabling teachers to feel 
free to try new things, and losing a little control, and (f) finding or creating time 
for teachers to plan, share and collaborate. 
Additionally, using co-teaching in teaching English may involve foreign 
and local teachers which result in the diversity of some terms in teaching activity. 
The problems may occur during teaching activity in that situation. The problems 
often encountered by teachers and students are; problem of communication 
breakdown between staff and students because of poor foreign language abilities 
and English pronunciation; culture shock, the lack of knowledge of different 
cultures which leads to misunderstandings concerning students’ manner (Stantic, 
2016). 
 
